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A B S T R AC T

This study evaluated the non-graded system as applied in a school in UST Angelicum College. The school
understudy is a Catholic and Dominican school that has offered a non-graded education system since
1972. A non-graded school's key element is removing grade designation's identity, allowing students to
progress at their pace with no set time for when they move on. Authentic assessments replace letter or
number grades. The evaluative research utilized the Stake's Countenance Model of Evaluation. This model
describes and judges what is being evaluated under the three stages of implementation: antecedents,
transactions, and outcomes. Data were collected and analyzed based on the descriptive and judgment
matrices of the model. The study participants were lay administrators, learning facilitators, enrolled
learners from YS 5 to YS 11, parents of currently enrolled learners from YS 2 to YS 11, and former facilitators
of the school. An array of multiple instruments was used in each stage of program implementation for
evaluation. Following the collection of qualitative and quantitative data, the data was analyzed using the
countenance model. Intents and data observations and standards of judgment were then organized for
each implementation stage of a matrix to determine the congruence of the data's intents and observations
to the school practice. The study's �indings revealed a satisfactory congruence in the three stages of
implementation: antecedents, transactions, and outcomes. Based on these �indings, a re-imagination of
the Angelicum System is proposed. This can serve as the institutional model to follow in carrying out the
school's unique system and ensure that congruence between the school's intents and practices is preserved
through the years. The strategic plan is likewise recommended to be utilized for the next �ive years to ensure
a comprehensive development, management, and sustainability of the rede�ined key priorities of a non-
graded school. Further studies on the achievement effects of the non-graded system, teaching approaches
in a non-graded classroom, and non-graded education reforms may be conducted to improve and expand
the essential features of a non-graded system that other academic institutions may adopt.

Keywords: Countenance Evaluation, Program Sustainability, Nongraded Education, School Management.

Copyright © 2023 Authors. This is an open access article distributed under the Creative Commons Attribution License, which
permits unrestricted use, distribution, and reproduction in any medium, provided the original work is properly cited.



- 109 -

Maria Urduja C. Galang / Countenance Model Evaluation of A Non-Graded School:
Basis for Program Sustainability / 108 - 122

INTRODUCTION
Globalization has had a profound effect on
education, leading to changes that have rippling
effects in the global scenario. Traditional
educational systems have been challenged by
rapid technological advancements, at-risk youth,
drop-out rates, lifestyle changes, and natural
disasters. To address these, one must abandon
traditional views of education and prioritize
teaching over learning. Lerner (2009) emphasized
the importance of an educational institution
being �lexible enough to accommodate a child's
developmental stage. The educational system in
the Philippines has been evolving in ways that
deviate from the traditional Grade System of
Education.

The pandemic has highlighted the need to look
into educational systems that will make
educational institutions pandemic-proof or
resilient. One of the pioneers in introducing an
alternative education model is the UST Angelicum
College, Quezon City, which operates with a non-
graded and self-paced system of education. This
system allows students to progress at their pace
with no set time for when they move on. The
non-graded system of education seeks to disrupt
the Westernized traditional educational model.
UST Angelicum College, founded by Rev. Fr.
Rogelio Alarcon, O.P., sets an institutional core
ideology of doing what is best for each learner.
The school's system is non-graded, self-paced/
individualized learning, nurturing the uniqueness
of each learner, and learner-centered. The
Philippine Accrediting Association of Schools,
Colleges, and Universities (PAASCU) has granted
UST Angelicum College Level III accreditation,
but no formal evaluation has been done from
an educational perspective. Program evaluation
is the process of determining the worth of a
program by gathering data to assess its value or
authenticity.

This study aimed to evaluate the UST Angelicum
College's non-graded system, using Stake's (1967)

Countenance Model of Evaluation. It used two
objectives - description and judgment - to
determine the strengths and weaknesses of the
program. This research was essential as research
in non-graded education has been limited in the
last decade. It may answer questions about the
philosophy, align the system's relevance to state
policies, and address current issues of learning
interruption.

The Non-Graded System of Education
The non-graded system teaches children of
different ages and ability levels together, without
dividing them into steps labeled by grade
designations. It is predicated on the premise
that when arti�icial and irrational barriers are
removed, children learn best and teachers teach
best. The system originated in the 1700s in the
one-room schoolhouse, where one teacher would
teach a class of students of varying ages and
learning abilities, and varied instruction was
used to address the learners' diverse needs.
Robert H. Anderson argues that a one-room
schoolhouse is an accidental prototype of non-
gradedness, that serves children well. During the
Industrial Revolution (1760-1820), the methods
by which learners acquired mastery and learning
changed.

Horace Mann established student age groups in
1843, and ability grouping became popular in
the 1920s, 1960s, and 1970s. However, the graded
system has never worked due to its arti�icial
nature. John Dewey believed that graded schools
had become too "machine-like" and school
administrators promoted and the public accepted
the "school as factory" model during the
ef�iciency-focused industrialization era. Schools
still use the same terminology as factories.
Academic scholars have begun to unpack the
concept of schooling as a means of decoding the
fundamental problems it causes.

In 1959, John Goodlad and Robert Anderson
published The Nongraded School, which
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challenged and exposed the �laws of the graded
movement by compiling documents on the
differences between the same students in terms
of intellect, emotion, and physical growth. Ten
years after its publication, thousands of school
districts implemented the non-graded philosophy.
Pavan's principles of non-gradedness are six
clusters: goals of schooling, organization,
curriculum, instruction, and assessment. The
goals of schooling are to develop self-directed,
autonomous individuals, the organization is
adaptable, the curriculum is broad thematic
units, teachers are facilitators of learning, and
assessment is continuous, cooperative, and
comprehensive.

Stake’s Countenance Model of Evaluation
This study employed Robert Stake's countenance
evaluation model. Gredler (1996) provided
an example of a utilitarian evaluation model,
while Fitzpatrick, Sanders, and Worthen classify
it as a participant-oriented evaluation approach
(2004). Ornstein and Hunkins classi�ied it as
a scienti�ic-modernist evaluation model in 2017.
Stake invented the term "responsive evaluation"
to describe a technique for determining the
effectiveness of educational programs in the
1970s. Responsive models are naturalistic in
nature, emphasizing the importance of
comprehending the program in its natural
environment.

Stake created a matrix system with stages of
antecedents, transactions, and outcomes,
observation as the process of recording
conditions, analysis as standard actualization,
and decisions with follow-up or recommendations
to establish an evaluation structure. Description
and decision are the two primary components of
countenance evaluation. Decisions are made by
descriptively applying the standard to the data.

Stake's Countenance Model of Evaluation �its
within the paradigm of antecedents, processes,
and outcomes. Program evaluations should

include a thorough description of the program,
judgments about its strengths and weaknesses,
and recommendations. The rationale for the
program should be the �irst step, used to
determine which reference groups to include in
the study and whether the program's components
form a coherent whole. Stake built the model on
two matrices:

The Countenance model distinguished between
the evaluator's descriptive and judgmental acts
in three stages of an educational program:
antecedents, transactions, and outcomes.
Antecedents are pre-instruction conditions that
can be linked to outcomes, while transactions
are classroom activities that pertain to the
teaching and instruction process. Outcomes
refer to student achievement, stakeholder
evaluations of the school, and the curriculum's
impact on administrators, teachers, students,
and parents. Stake classi�ied descriptive acts
based on their intention or observation, while
judgmental acts are classi�ied according to
whether they pertain to the standards upon
which judgments are based or to the judgments
themselves. He recommended that the judgmental
criteria used in educational evaluations be
described as plainly as possible.

Theoretical Framework
Carol Ann Tomlinson's differentiation, which is

Figure 1. Stake’s layout of statements
(Source: Kaya, 2018, p. 25)
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is a way of thinking about teaching and learning
rather than a uniform instructional strategy,
supports the philosophy of a non-graded system
(Tomlinson, 2008). Constructivism underpins
differentiated instruction. Constructivism is an
educational theory that links new information
to prior experiences, resulting in greater
understanding for the learner (Henson, 2003).
The goal of learning is for a learner to construct
his or her own meaning rather than simply
memorize the "correct" answers and reject
someone else's meaning. The foundations of
constructivism can be found in Jean Piaget's
in�luential works, which are based on the
psychological development of an individual
learner. He emphasized the step-by-step process
of discovering and rediscovering, constructing,
and reconstructing an individual child's
knowledge.

Conceptual Framework
The Stake's Countenance model of evaluation
was developed to educate educators about the
variety of data collected during evaluations. It
was created to aid the evaluator in collecting
data for a comprehensive program evaluation.
The vertical axis of the model is divided into
antecedents, transactions, and outcomes. Stake
(2003) de�ines an antecedent as a set of
requirements that exists prior to the teaching-
learning process and has an effect on the
expected results. The stages of antecedents in
the Stake countenance evaluation were quanti�ied
using learning implementation standards.

This framework served as the basis for evaluating
the nongraded system. The antecedents to
evaluating the non-graded system were the
school curriculum, facilities and infrastructure,
faculty, administration, student services, and
funding standards for schools. Stake (as cited
in Sundoyo, 2012) de�ines the transaction as
an interactive activity between students and
teachers, students with other students, and
parents with teachers. Stake argued that

outcomes can be predicted based on the
interactions that occur. Stuf�lebeam (as cited in
Puspayanti, 2018) de�ines outcomes as the
process of evaluating the results of a program in
order to quantify, interpret, and assess its success.

The outcome stages of the learning program
were student achievement and the level of
satisfaction of students and parents. Using
Stake's Countenance model, the evaluator
provided context for, justi�ied, and described
the program rationale, listed the intended
antecedents, observed antecedents, and observed
outcomes, recorded observed antecedents,
observed transactions, and observed outcomes,
stated explicitly the standards or criteria and
performance of comparable programs, and
recorded judgments.

Research Problems
Using the Stake's Countenance Model, the study
aimed to provide a program and process
evaluation of the non-graded system at UST
Angelicum College, Quezon City. Speci�ically,
the study aimed to answer the following
questions:
1. How are the institution’s existing conditions

and contexts, referred to as “antecedents,”
evaluated based on their congruence to the
institution’s intent as a non-graded school?

2. How are the institution’s learning processes,
referred to as “transactions,” evaluated based
on their congruence to the intents of the
features of non-gradedness?

3. How are the institution’s learning outcomes
evaluated based on their congruence with its
Mission, Vision, Goals, and Objectives?

4. Based on the congruence of the institution’s
intents and practices, what recommendations
may be provided for program sustainability?

METHODS
The study employed an evaluative research
design. Evaluative research is a process of design
and evaluation that collects and analyzes data to
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determine the value or bene�it of an educational
practice based on the results of a measurement
or data collection that employs a speci�ic standard
and criterion used absolutely or relatively
(Sukmadinata, 2000). Krathwol (1993) de�ines
evaluative research as "research conducted to
improve a product, program, or process."

The evaluative research employed the Stake
Countenance Model of Evaluation. The model
has been widely adopted for the purpose of
evaluating educational programs. This model
denotes the three phases of non-graded system
implementation. The evaluation procedure was as
follows:

Antecedents Stage
The following stages of antecedents were
evaluated when evaluating UST Angelicum
College's non-graded system of education: 1)
mission, vision, and philosophical objectives; 2)
school curriculum; 3) faculty; 4) administration;
5) student services; and 6) facilities and
infrastructure.

Transactions Stage
At this stage, the non-graded system was
evaluated as the implementation of the teaching-
learning interaction in a non-graded system,
characterized by the following characteristics:
absence of grade labels, absence of a marking
system, continuous progression, self-paced
learning, mastery learning, and the teacher as
a facilitator of learning. Decisions were made
in light of what the literature had to say about
these non-graded characteristics.

Outcomes Stage
At the outcomes stage, the non-graded system
was evaluated for its perceived effectiveness by
administrators, facilitators of learning, learners,
and parents.

The research was conducted at UST Angelicum
College in Quezon City, one of the pioneers in
introducing an alternative education model in the
Philippines. The school follows the theoretical
framework of a non-graded educational system
as envisioned by its founder, Father Rogelio B.

Figure 2. Design of Evaluation of UST Angelicum College’s Non-Graded System
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Alarcon, O.P. It acknowledges each learner's
distinct learning styles, special needs, similarities,
and differences. There is a great deal of variation
in instructional approaches to meet the varying
needs of learners, such as individualized learning,
self-paced, continuous progression, no grade
labels, no marking system, no retention or failure,
individualized learning materials, process-
oriented, teachers as facilitators of learning,
mastery learning, self-evaluation, home-school-
community collaboration, cooperative learning,
open classroom, positive motivation, and distance
learning.

The researcher used an array of multiple
instruments and sources from the selected
non-graded school. Four types of information
were collected. The �irst is through a Focus
Group Discussion with all the stakeholders.
The interview of respondents focused on the
different stages of Stake's countenance model:
Antecedents, where members of the academic
council and heads of key departments discussed
the practices and processes involved in non-
graded system management. For Transactions, the
interview with learning facilitators and learners
focused on the implementation of the teaching-
learning interaction in a non-graded system.
The outcomes of the system were established
through interviews with parents, learners, and
facilitators.

Second is the quantitative data. The Stake's
model was used to collect quantitative data in
each stage of the study. These instruments
were used: the PAASCU evaluation instrument
for Basic Education on different key result areas,
the survey instrument measuring the educational
quality of each key result area, the Non-
gradedness behavioral indicators developed by
Anderson and Pavan, the School Effectiveness
Questionnaire (SEQ) developed by Baldwin,
Freeman, Coney, Fading, and Thomas (1993) and
results of the Global Resources for Assessment

Curriculum and Evaluations, Inc. – Performance
Assessment of Standards and Skills (GRACE-PASS)
was adopted.

Documentary evidence of the implementation of
non-graded education was collected, including
Strategic Plans, literature, and learners' academic
pro�iles. Hard copies of school brochures, manuals,
sample classes, teachers' schedules, curriculum,
management handbooks, and training programs
were also collected.

The last documents are from observations.
The observation of implementing a non-graded
system included daily operations, classroom
observation, and school community observation.
Observations or �ield notes are written to capture
the re�lection and realization of that particular
setting.

The quantitative data from the questionnaires
were analyzed using descriptive statistics, which
included means, standard deviations, frequencies,
and percentages. The quantitative data were
interpreted using the following scale of verbal
interpretation:

1.01 – 1.75 - Not evident at all (NE)
1.76 – 2.50 - Less Evident (LE)
2.51 – 3.25 - Evident (E)
3.26 – 4.00 - Very Evident (VE)

Following the collection of qualitative and
quantitative data, the data was analyzed using the
countenance model. To determine congruency, the
contingency between antecedents, transactions,
and outcomes was evaluated and judged using
norms.

RESULT AND DISCUSSION
The institution’s existing conditions and
contexts referred to as “antecedents,”
evaluated based on their congruence to the
institution’s intent as a non-graded school
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Observations compared to the school’s intents
revealed a good congruence as re�lected in the
matrix. The philosophy, mission, vision, and
objectives of UST Angelicum to promote education
as a form of evangelization for the total and
integral development of the person in the service
of the church and society as nourished by study,
prayer, and community life were aligned with the
desired educational goals set as practiced in the

institution.

The institution’s learning processes referred
to as “transactions,” are judged based on their
congruence to the intents of Non-gradedness
The matrix on program transactions revealed
congruence to the school’s objectives, that is,
implementing a nongraded system, with the core
ideology of “respect for individual differences.”
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Recommendations for the improvement of
the system implementation based on the
congruence of the institution’s intents and
practices
The evaluation revealed that UST Angelicum
College’s current practices are congruent to its
original intents as a nongraded institution along
the three stages: antecedents, transactions, and
outcomes. With the ever-evolving learner types,
disruption due to many natural and man-made
factors, and the evolution of the educational
landscape, the evaluation of the 50-year-old
system of UST Angelicum highlighted the
system's resilience through the years. The unique
features of the system were highlighted as its
strengths were able to help the institution shift
smoothly to the remote learning setup during
the pandemic. Primarily, the Angelicum-brand
modules, self-paced learning, and no 158 marking
features provided the safety net for the school
during the disruption of classes. However, the
practices, which are Uniquely Angelicum, cannot
be �inalized at any point, for such is the nature
of the system. It evolves continuously. The result
of the school evaluation does not presume to
offer solutions to problems that have developed
with educational processes. Like any established
system, it is in a continuous search for the most
approximate ful�illment of education’s aim.

A re-imagination of the Angelicum System is
hereby proposed based on the evaluation results.
This can serve as the institutional model to follow
in carrying out the school’s unique system and
ensure that congruence between the school’s
intents and practices is preserved through the
years. Other educational institutions planning
to adopt the nongraded system may look into
the proposed model to guide them on its
implementation.

CONCLUSION AND RECOMMENDATION
Based on the �indings and results of the study,
the following conclusions were drawn for this
study:
Angelicum System, a non-graded self-paced
system, is an innovation based on the
fundamental principle of allowing each child's
growth pattern to unfold naturally. A re-
imagination of the system may be implemented
better to understand its implementation from
its antecedents to its outcomes. The intents and
observations revealed a satisfactory congruence
with the school’s antecedents. The distinct
features of UST Angelicum College were
articulated in its well-formulated philosophy
and objectives, which were deeply rooted in
the Dominican philosophy of education and the
nongraded system. Intents and observations
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revealed a satisfactory congruence of the
school’s 169 learning processes or transactions.
The school implemented the features of the
nongraded system in six categories: goals of
schooling, organization, instruction, curriculum,
materials, and assessment. Intents and
observations revealed a satisfactory congruence
in the outcomes as stated in the institution’s
mission, vision, and objectives.

Based on the evaluation results, a re-imagination
of the Angelicum System is proposed, which can
serve as the institutional model to follow in
carrying out the school’s unique system and
ensure that congruence between the school’s
intents and practices are preserved through the
years. Other educational institutions planning
to adopt the nongraded system may look into
the proposed model to guide them on its
implementation.

After considering the above �indings and
conclusions, the researcher recommended the
following:
1. A reimagination of the system was proposed,

which can serve as the institutional model to
follow in carrying out the school’s unique
system and ensure that the congruence
between the system’s intents and practices is
preserved through the years.

2. A strategic plan to improve and strengthen
the delivery of the nongraded system, along
with its identi�ied key areas and Non-

gradedness indicators, is proposed to be
considered for implementation for the next
�ive years.

3. A review of the school’s curriculum regarding
horizontal integration leading to themes may
be included in the academic programs of
Basic Education.

4. The academic evaluation process through
achievement tests may be reviewed to ensure
the mastery of learning.

5. Stronger collaboration with parents through
parent organizations may be established to
involve the parents in school activities.

6. A review and enhancement of the Learning
Management Plan to adapt to the new
generation of learners are recommended.
A student induction program may be
established focusing on the reimagined
Angelicum System and the learning
experiences a student will undergo
throughout his study life.

7. A comprehensive alumni tracer study may be
done to scienti�ically track the professional
development of the graduates with regard
to the relevance of their education from a
nongraded school.

8. Further studies on the achievement effects of
the nongraded system, teaching approaches
in a nongraded classroom, and nongraded
education reforms should be conducted to
improve and expand the nongraded system
and establish essential features that other
academic institutions may adapt.
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